1918 became a breaking point in the history of Europe. New states were formed, Czechoslovakia was also among them. School education became a cultural base for this small state, however, after the long-term assimilating process of the former Hungarian Kingdom, there was a need to Slovakize the school education actively.
Introduction
The establishment of Czechoslovakia in 1918 and the following twentyyear period meant a breaking and even a historically unique epoch for Slovakia, which also became apparent in the area of education. It is a relatively closed area marked on one hand by 1918, when the Czech and Slovak nations joined together, and created a sovereign republic, and on the other one, by 1938 characterized by its disintegration. This historic period, mainly in the development of education and pedagogy in Slovakia, is of unusual signifi -of related qualifi ed labour personnel as in case of other spheres of the state administration (Krajčovičová, 1999, pp. 179-184) .
The staff fi lling in the area of Slovak education became a complicated issue. Inappropriate candidates were provided with three-month compensation, and they were recommended to be employed in Hungary. The Offi ce of Education was trying to fi nd most of all "… the teachers and professors of the Slovak origin who had not yet lost completely the sentiment connected with the Slovak nation" (ALU SNK, f. A. Štefánek, .
However, the success of this idea was very limited among Slovaks, even if the Romanian and Yugoslav cities and towns belonging to the Hungarian Kingdom were searched. For the purposes of the state administration, the new Republic needed 17 county supervisors, 190 district chief-executives and 2,800 notaries. Thanks to the thorough Magyarizing policy, just 1,200 Slovak affi liating intellectuals were available in 1919, 200 of them were with judicial education, while a part of these were looking for a job in a more profi table private sector (Šrobár, 1928, pp. 161-403) .
With respect to the situation in Slovak education, Vavro Šrobár stated that there were "… perhaps 300 descent-devoted Slovak teachers for common schools, and perhaps 20 secondary school Slovak professors among which just a small portion had been known during the preceding period. More than 4,000 people schools and all the secondary schools and higher education institutions were in the hands of the Magyars, Magyarized ones, or Half-Slovaks. … We may boldly claim that besides several schools where a scattering of predominantly evangelical teachers was working, the Magyar word and spirit was taught" (SNA, f. A. Štefánek, Card. No. 12, Inv. No. 655 , Debate on Slovak Education).
How to solve the given problem? There were several ways available. The Slovak Evangelic Protestants together with Martin Rázus suggested providing the nation-conscious priests with the access to secondary schools as professors. This was refused by Anton Štefánek, arguing with their inadequate qualifi cation (ALU SNK, f. A. Štefánek, Inv. No. 42-VIII-3, Offi ce of Education).
It was Anna Magdolenová who critically evaluated this attitude from a lon ger period distance perspective. "In situations where this attitude was absent, the irredentism, Hungarophile attitude and reactionism were assumed. They did not reckon on the third possibility, i.e. the state-forming process from the purely Slovak-national perspective. They considered it as suspect, and they even identifi ed it with the Hungarophile attitude" (Magdolenová, 1981, p. 486) . As far as the cause of the Slovak professors shortage at secondary schools was concerned, the author introduced the fact that "… many of them belonged to spiritual orders and were under the order discipline and obedience oath towards the orders' supervisions, which were pro-Hungarian. Thus it happened that the number of Slovak professors at schools was probably fi ve times lower than the number of the Czech professors" (Magdolenová, 1981, p. 487) .
As to Anton Štefánek, he was embarrassed by "… the so called October Ones, the previous teachers and professors of anti-Slovak opinions whom … he could not naturally know altogether. Each of them pleaded their secret, but defi nitely Slovak sentiments. Due to the fact that they were stammering the Slovak language and they gave away the lack of knowledge concerning the Slovak movement, they usually became suspicious" (ALU SNK, f. A. Štefánek, Inv. No. 42-VIII-3, Offi ce of Education).
With respect to dismissing teachers, Štefánek stated: "On the basis of my own knowledge and the information sent to me, I was especially dismissing the teachers who were known for their extreme chauvinism, who would never agree with the engagement, and who would never educate the youth in accordance with our spirit" (SNA f. A. Štefánek 1900 -1960 , Beginnings of New-Era Education in Slovakia).
Some of the nationalists, for instance Samuel Zoch and Ján Ruman, were pushing ahead the idea to let the former teachers at schools, and those who were not able to speak Slovak would learn it within the following two or three years (SNA, f. A. Štefánek, C. No. 13, Inv. No. 676 , First Days of the Liberated Slovakia and the Slovakization of Education, p. 14). In practise it would mean that the teaching language would be new, but the spirit would remain old. In December 1920, Anton Štefánek reported at the meeting of the government on the results of the verifi cation of the teaching staff Slovak competence at grammar schools in the towns of Ružomberok and Liptovský Mikuláš. The result was that besides a professor of Physical Education in Ružomberok nobody spoke Slovak. A similar situation was also in the towns of Martin and Brezno. Ivan Dérer suggested the adoption of a rule stating that those unable to speak Slovak would not be allowed to teach (Mlynárik, 1987, pp. 84-89) .
Vavro Šrobár and Anton Štefánek maintained the position that in selecting the staff it was not suffi cient to de-Magyarize solely on the language principle, but it was necessary to prefer the "Czechoslovak and Slav" sentiments. They insisted that "… despite little exceptions, it is not possible to trust the Magyar and Magyarized individuals, … because they are psychologically deeply rooted in the Magyar nationalism" (SNA, f. A. Štefánek, Card. No. 13, Inv. No. 676 , First Days of the Liberated Slovakia and the Slovakization of Education, p. 14). In this context, Anna Magdolenová writes that it deals with "… a school fi lling by the Czechoslovak element. Not just by the Slovak one, i.e. by the staff with as much Slovak knowledge as possible, but also with the staff respecting the Czechoslovak state and government…" (Magdolenová, 1981, p. 482) . So, in the eff orts to preserve the Czechoslovak spirit at Slovak schools, teachers took an oath of professorship and teachership: "I pledge that I will carry out my pedagogical duties according to the ideas of my conscience, I will lead the entrusted youth to the good, truth and beauty, I will always keep in mind the benefi t of education and I will comply with the effective laws and regulations, and I will work in my position with all eff orts to uplift the Czechoslovak Republic" (Věstník MŠANO, 1919, p. 25) . So, while employing the school staff , they decided for the principle of loyalty to the Republic, which was understandable, but it was also causing much misunderstanding and hardship, pointed out by several Slovak national intellectuals in a short period (Matula, 2006, pp. 24-29) .
Education became the cultural development foundation of the young state. After the long-term assimilation process of the former Hungarian Kingdom, a need to Slovakize it actively appeared. The Education Administration solved the given problem by employing the teachers, professor, and offi cials from Bohemia, and Moravia on the basis of the requirement of the Minister with Full Powers for the Administration of Slovakia, Vavro Šrobár, in December 1918 . It was about 1,400 persons. At the same time, the elementary school textbooks were changed (Nosková, 1989, p. 102) . The arrival of Czech teachers and professors was legally based on the Act No. 605/1919 , St. B. of October 29, 1919 , which enabled to order offi cially a state employee, teacher or professor to work in any place in Czechoslovakia (Act No. 605/1919, p. 935) . Anton Štefánek gave reasons for his actions in the following way: "I briefl y recalled the main principles of every school policy and pedagogy: a school consists of pupils and teachers. There were a lot of pupils, but almost no Slovak teachers. There were just two roads available for me. Either to preserve the old teaching staff in their positions and to provide them with a time and opportunity to learn Slovak and the national (democratic) enthusiasm (SNA f. A. Štefánek, Card. 15, Inv. No. 684 , Secondary Schools in Slovakia), or to exchange them with the Czech teachers. I decided for the second opportunity" (SNA f. A. Štefánek, Card. 15, Inv. No. 688, Education in Slovakia) .
To provide a high number of the working labour from Czech countries was possible thanks to the surplus of secondary school and university graduates caused by the unemployment prevailing after the 1 st World War. Without the fact that there was "… a considerable number of the unemployed … professionally qualifi ed … pedagogical, judicial … proletarians, it would not be possible to pacify the Slovaks" (Pšenák, 1991, pp. 15-16) .
The fi rst wave of the Czech professors came to Slovakia in a number of more than 250 in 1919 (Schubert, 1990, pp. 72-78) on the basis of the appeal of the Minister with Full Powers for the Administration of Slovakia, Vavro Šrobár (www.saske.sk/cas/3-98/studia2.html).
A wide migration started, which was taking place during the total existence of the fi rst Czechoslovak Republic. It had an impact on towns and the country as well, and the arrival of the Czech teachers was a needy and positive step. A new era in the development of the Czech-Slovak and Slovak-Czech relations started, surpassing in signifi cance the existing contacts. The Czech intelligentsia was helpful to the Slovak nation to be established among developed new-era nations of Europe. Already in the fi rst year of the young state existence, Anton Štefánek appreciated, in the report of the budget committee on the state budget of Czechoslovakia for 1919, the positive infl uence of the Czech teachers in building Slovak education: "The Czech teachers proved themselves in an outstanding way, and their activities and infl uence were apparent everywhere they came. And I am just pointing out that in the period of seven months we have organized with good Czech professors and teachers (sic) fi lled probably 70 secondary, vocational and civic schools, then we have placed some hundreds of the Czech teachers at elementary schools…" (www.psp.cz).
Development of Secondary School Education in Slovakia
After the establishment of Czechoslovakia, there were diff erences among the schools system of the Czech countries and Slovakia. The compulsory school attendance in Czech countries took 8 years, but in Slovakia it took just 6 years. According to the establishing bodies, there were state, civic, church and private schools in both territories. The elementary education at a people, or common school was followed by a civic school with three years in the Czech countries and four years in Slovakia. In the area of secondary school education, it was necessary to harmonize the curricula of the schools of a grammar school type. The diff erences of secondary professional schools and vocational school education were coming out of various economic conditions of Bohemia, Moravia and Slovakia. The education of art did not exist in Slovakia at all. In 1914, the Magyar Elizabethan University was established, which was not fi nished in its construction, and it came to its end in 1918.
The supporters of the school system unifi cation, school legislative reorganization, school management, and administration in the Czech countries and Slovakia assumed the removal of these diff erences from the former period, and the introduction of new common principles presenting the base for building a school system of a democratic state (Kázmerová, 2004, p. 418) .
In the area of secondary school education, the creation of secondary school network in Slovakia in the period of the fi rst Czechoslovak Republic was connected with its reorganization following from the unifying efforts of the governmental bodies. The reform base was created by the Act No. 293/1919 St. B. of May 27, 1919 (Act No. 293/1919 .
The structure of secondary schools was created by eight-year grammar schools, realschules, and four-year teacher institutes whereas the grammar schools were divided to grammar schools, eight-year grammar schools, eightyear reformed grammar schools, and realschules. According to Hungarian laws, even the institutes for nurses and higher schools for girls. The most popular type was represented by eight-year grammar schools because the graduates could study at a university or technical higher education institution. Grammar school education required the execution of entrance exams. A pupil at the age of 10 could become a student. For the secondary schools, i.e. all the types of grammar schools, industrial schools, commercial and teacher institutes on the whole territory of the Republic the law defi ned the same curricula, textbooks and conditions for the enrolment of students at secondary schools. The law defi ned the examination conditions, student classifi cations, it unifi ed the terms for holidays, conditions for school-leaving exams, their content and scope.
In the 1930s, the reform eff orts of the Minister of Education, Ivan Dérer, partially shifted the system unifi cation of secondary schools prescribed by curricula. The compulsory curricula determined a common teaching plan for all the types of grammar schools in the 1 st -4 th year diff erent from the 5 th and 7 th year. The law defi ned the study possibilities at universities and technical schools.
The degree of unifi cation became also apparent in the represented teaching subjects. The diff erences followed from the cultural-ideological traditions of both countries. While the Czech countries left out religious education in the fi nal tree years, it was taught throughout the whole study period in Slovakia. This phenomenon was closely connected with the political situation in Slovakia, i.e. with the growth of the Slovak People Party infl uence and its negative attitude to school secularization. The Slovak society was particularly sensitive about the interferences in the area of religious education, and considered it as a discrediting of religious traditions and attacking of religious rights (Kázmerová, 2004, p. 426) . The staff problem of the secondary school Slovak pedagogical experts was solved by the arrival of the Czech teachers. So, in practise, the employment, dismissing, appointing of inspectors, teachers and professors were car ried out. In relation to that, Anton Štefánek said that "I mostly inspected the secondary schools personally. I dismissed Magyar professors and looked among them for such individuals who would be able to be engaged for the Republic. On the basis of my own knowledge and the information sent to me, I was predominantly dismissing the professors who were known for their extreme chauvinism, who would never agree with the engagement, and who would never educate the youth in accordance with our spirit" (ALU SNK, f. A. Štefánek, .
Of course, the state was also creating new study opportunities for the Slovak applicants who were after passing entrance exams studying free of charge in four-year teacher institutes. The studying was fi nished by a school-leaving exam, and the graduates became temporary teachers at people schools. After completing the 20-month practical service, they were allowed to apply for a teacher competence exam, the passing of which was a condition for acquiring the tenure (Mátej, 1976, p. 347) . The fi rst graduates completed their studies at Slovak teacher institutes in the school year of 1923/1924 (Mátej, 1976, p. 352) . The situation in the staff employment became gradually stabilized. The exam order of October 1930, which was published for acquiring a regular professor or teacher competence, defi ned the condition for a secondary school study completion and compulsory eight-semester study at a faculty of arts or faculty of science. The qualifi cation to teach professional subjects was acquired in the Czech countries because there were no technical higher education institutions in Slovakia. These requirements helped to improve the quality of the teaching process at secondary schools. A number of students was constantly growing. While, for example, in the fi rst school year of the new Republic 1918/1919 there were 15,354 students studying at secondary schools, in the school years of 1937/1938, there were 29,519 students, so, their growth was represented by 92 % (Slovenská vlastiveda, 1936, p. 300) .
After the establishment of the fi rst Czechoslovak Republic, it was also necessary to build the network of professional education. In contrast to the Czech countries, Slovakia was on a low level, which was a result of the obsolete agrarian character of the country. The structure of professional education was created by commercial, professional, industrial schools and the schools for women vocations. Later, apprentice schools were assigned to them.
Commercial schools belonged to the most popular schools. The fi rst unifying changes appeared according to the Act No. 73/1922 St. B. in the school year 1922/1923, when a unifi ed type of a four-year commercial academy, twoyear commercial school, one-year commercial courses and two-year merchant schools was introduced (Act No. 73/1922, p. 229) . The teaching content in all types of commercial schools was defi ned; however, the unifi ed curricula were only published in 1932. The unifi cation of commercial education was concluded in 1933 by the adoption of unifi ed directives of taking a school leaving exam at a four-year commercial academy. A graduate could continue in studies at a commercial higher education institute, or at a faculty of law after passing a supplementary secondary school-leaving exam (Harna-Kamenec, 1988, p. 82) .
The change of social, political, fi nancial and economic situation in the country required qualifi ed experts. The qualifi cation for industrial branches was acquired by experts in higher industrial, master, professional and apprentice schools, and the schools for women vocations. The secondary school-leaving exam and study opportunity were provided by higher industrial schools, which enrolled the civic schools' graduates and the graduates of grammar school lower years. The Governmental Directive No. 25 of February 7, 1925 became unifying in the area of their management (Governmental Directive No. 25, p. 274) . It adjusted the administration, supervision, salary and working rates for teachers. The overall administration of industrial, professional and business schools belonged under the competence of the Ministry of Edu cation and National Enlightenment. In spite of the fact that Slovakia ranked among agrarian countries, it was the economic schools which played a unique role. Until 1919, they were nine of them with the Magyar language as a teaching language. The following schools ranked among the most signifi cant ones: Mining and Forestry Higher Education Institution in Banská Štiavnica (1763), Winery School in Bratislava (1884) , School for Foresters in Liptovský Hrádok (1886) and Agricultural Academy in Košice (1906) . People economic schools attended by 14-16 year old students were being established by the Act No. 75/1920 St. B. (Act No. 75/1920 . Economic schools provided education on a diff erent knowledge level. Their administration was in the competence of Ministry of Agriculture (Mátej, 1976, p. 348) .
Professional schools for women vocations had a specifi c position. They were created by the reorganization of Hungarian schools for housewives. The curricula were prepared in 1920, partly changed in 1925 and revised in 1932 (Slovak Education in the Present Times, 1932, p. 58 20, 1923 (Act No. 252/1923 , pp. 1251 -1254 . Schools were oriented towards the adjustment and sewing of clothes for women and children, cooking and learning skills necessary for house keeping. Young women could continue in their studies at special schools where they were acquiring skills for establishing their own businesses, qualifi cation in administration, in social institutes for the youth and others (Pázstor, 1995, p. 133) . Apprentice education seemed to be problematic, which followed from the organization and content aspect of teaching. Its organization was adjusted by the Act No. 259/1924 , St. B. (Act No. 259/1924 , pp. 1597 -1598 with the executive decree of November 30, 1925, which on the basis of an agreement between the Ministry of Education and National Enlightenment and the branch ministries of industry, business, trade, fi nances, and the Ministry with Full Powers for the Administration of Slovakia unifi ed temporarily the organization, administration, teaching and supervision over autonomous apprentice schools (Placht-Havelka, 1934, p. 926) .
In 1928, a commission solving the curricula inconsistencies was established at the Ministry of Education and National Enlightenment. Two years later. It was substituted by a didactic commission for the reform of apprentice schools (Magdolenová, 2004, p. 290 ). A completely new element in the network of education was provided by art schools because they had not had their own predecessors in Slovakia by that time. In 1919, the Private Music School was opened in Bratislava which was functioning on the basis of the fi nancial support from the Music and Dramatic Club. In January 1928, the school was integrated into the network of public schools by a Ministry of Education Decree; its activities were managed from the state fi nancial sources. The school was renamed to Music and Dramatic Academy for Slovakia. In the same year, even the School of Artistic Crafts was established. The teaching linked the tradition of crafts production with the requirements of industrial development. A signifi cant portion in the school establishment was represented by Jozef Vydra, a well-known personality of art. The school had a general specialization, obligatory for all the students, and a special one, in which the fi ne arts education was acquired. (Dejiny Bratislavy, 1966, pp. 427-435) .
The education system in the fi rst Czechoslovak Republic was extended by another element and that was special education, referred to as education for deviant children. It suff ered from many diffi culties and it gained a legal shape in 1929 by the Act No. 86, St. B. (Act No. 86/1929, pp. 615-619) . A maintenance duty was partially taken over by the state, however, private institutions and persons were continuously supporting this area of education in a signifi cant way.
In 1924, a private institute for the education of the deaf-mute was established in Košice with the support of the Regional Club of Thoroughness. In 1925, based on the support of Red Cross, the Home of Slovak Little Cripples was established. In 1924, the State Institute in Kremnica established a continuing one-year shoe-making and tailoring trade school for graduates, which after the completion of master examination authorized a graduate to work autonomously. The Institute for the Blind in Levoča enabled the education in the specialization of basket-makers, brush-makers and musical instrument tuners. In the school year of 1937/1938, there were 13 special schools with 1,086 inmates and 109 pedagogues in Slovakia (Magdolenová, 1982, p. 282) .
Another group was represented by the schools of ethnic minorities considered as of diff erent language than the Czechoslovak one. (Ústava Česko-slovenskej republiky, 1923, pp. 30-31) . The Magyar minority education linked the education tradition from the period of Hungarian Kingdom, and in fact it did not have to deal with the problem of professional employment as in case of the Slovak education. The legislative also solved the issue of minority Ukraine and German education. In the school year of 1920/1921, there were 727 Magyar people schools, 11 German schools and 58 Ukraine-Ruthenian schools (Kázmerová, 2004, pp. 434-435) .
The so called problem of borderer's schools became a paradoxical one when the Slovak inhabitants were getting into the minority position on a mixed Slovak-Magyar territory, and the Act No. 292/1920, St. B. did not defi ne conditions for the establishment of a school in this case. The situation was under discussions in Parliament until 1935. The club of Slovak League was helping to solve the situation abroad; it contributed to the establishment of more than 200 schools, among which there were 49, completely constructed from its own sources (Magdolenová, 1982, p. 280) .
A great emphasis was laid on the establishment of a quality secondary school because, as stated by Anton Štefánek, the blooming of Slovakia would be possible just when a "following generation takes positions which have been recently fi lled with unreliable elements" (SNA, f. A. Štefánek, Card. 15, Inv. No. 688, Education in Slovakia). To fulfi l these plans, it was necessary to manage the transition from the so called Hungarism to the Czechoslovakism in the area of education policy. It dealt with the change of a spirit in schools that was signifi cantly initiated by Anton Štefánek: "The national sentiment, and nationalism were considered purely formally here -in a linguistic way. The main aim is to learn how to speak accurately, and to write in accordance with the pure Štúr literary style, and a Magyar or Magyarized professor at any secondary school will become capable of forming and educating the Slovak youth towards the authentic patriotism and progressive democratic ideal, when s/he overcomes the resistance against the Slovak language, when s/he learns how to speak and write Slovak in a melodious way. As they say, two or three years are enough, and all the Magyar professors will change their language and sentiments to become Slovak patriots and Slovak nationalists and idealists" (SNA, f. A. Štefánek, Card. 15, Inv. No. 684, Secondary Schools in Slovakia). Anton Štefánek radically rejected this attitude due to the fact that the determining factor is not just a language, but also a spirit and attitude represented by a professor (SNA, f. A. Štefánek, Card. 13, Inv. No. 667, Beginnings of New-Era Education in Slovakia).
Conclusion
The Czech-Slovak relations are a signifi cant component in the history of our nations. In the context of history, they were carried out in the area of politics, economy, culture and education. The relations in these areas in fl uenced each other, and brought many positive elements to the national cultural heritage. It was mainly the Czech intelligentsia that helped to raise Slovakia from the hundreds of years of falling behind, also in the area of education. The steps of Vavro Šrobár and Anton Štefánek proved to be right because after the arrival of the Czech teachers, professors and inspectors in Slovakia, an extensive literacy revival of the Slovaks appeared. Besides the area of education, activities in the after-school and people-formation areas were also prevailing. However, it is important that it was not just the new organization system which was started, but predominantly "the spirit of the age" was changed in the sense of an idea that what stands beyond a quality school is a prepared teacher.
One of the Czech professors stated in this respect: "We came to Slovakia not so much to teach, but to fi ght. I do not mean the fi ght against the Slovak reaction … but the fi ght of two cultures, two kinds of world, and that is the democratic -Czechoslovak world against the Magyar non-democratic world. So, it is the fi ght against the old culture" (Loubal, 1922 (Loubal, /1923 .
